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STATEMENT O F PURPOSE

In plannng and prearing aproject for a Masters degree in Art Ecation ny concerns

and intentions were to dgs and implement a leang experience that would teach an
art histoy topic and involve children in theatre production from the beginning stages to
final production, integrating theatre as well as art ysiiato the elemetary art

curriculum. This would involve deging a production in which the subject would be
based in the area of art while tehicle br the subject woulte live theatre. Thiagh

this projectl hoped to create a better and more roeable understandg of the life and
work of an artisby having ober students actg out daracters in such a way as to
explain the artist as both a person with real feelings and ideas as well as providing
explanation about the work of the artist delving into the real life characters pagted

in the artists’ work. The value of this project will be in its a@pilo provide the

opportunty for a hidher level of understandingf the life of the artistby bringing him

face to face with the audiee while also introducing children to an area péfarts tiey

may otherwise not hae the &perience to particiga in as theatre is not offered in the
elementay curriculum. While the process and puotion of theatre in itself is an
immediate and concrete gohliew this process as a vehitlg which higher levels of
critical thinking can be acheived as children create personalities for characters such as the
artist and people who werentrayedby the artist as thewrite about the characters and
explain the artists’'work to the audience. Theiande will benefiby having the chance
to see this artist and his work thgbutheeyes of their peers. The project is meant to
involve the entire school population either in the production of @yegolas an audience.
To create the most professional production possibged the visiting artist program
through Monongalia Couwy Schools to hire professionals to assist the students in their
work. The areas in wbh | felt we would need the most help are in the areas of
playwriting and drection of the actors in thegyl.



GOALS OF THE PROJECT

The idea ér this project aginated frommy observations as an art tdaar in the
elementay school classroom. Within the realm of fine arts both music and art are
offered onceor twice a week in the eleminy schools. Theatre is not. We have
several opportunies in the commiyriior children to attendlpys, sich as at the
Creative Arts Center and also to be a part of a chititkeatre production such as
theLights, Camera, Mactioprogram at the Monongalia Arts Center. However, this
opportunty extends to a g small percentage of the population. That oppotyusi
most often contingient on the abjlito pay. There is also an annuabplperformed

by Read Aloud parent volunteers, usgyalt Cheat.ake Elenentay. This phy is

based on a bodby a childrens’ book author nameddring theChildrens’ Author
Weekin the publicschools. Again, small schools with no auditorium must cough up
the big bucks it takes to bus tb&hool population across town, udyah few hundred
dollars for such a trip. Therefore, public schools neditome involved in

providing these kinds of experiences within their own schools and involviirg the
entire school population. This will enable all childrba dbpporturty to experience

the creativy and excitement of live theatre. With this in mindlill list and

elaborate upomy original goals as addressedmmy Graduate pr@ct proposal as
follows:

1. To make a connection between visual art, art history and theatre by
producing a play based on the life of an artisttherdoy linking together
elements of these three disciplines. This will be achieveddhrtheproduction
of a phy writtenby children about Pablo Picasso. Fifth grade students will be
involved in all aspects of theatre production from the beginning stages through
final production while also teaching the subject matter of art and arntyhisto
creatng the characters for the glas well as the providing iafmation about
paintingsby the artist. Reproductions of the artist's work will be createthe
fifth grade students and will provide the backdrop as well as serving as a visual
learning tool for the audience.

2. To introduce instructional goals for theatre to my students in grades K-6
(see attached West ginia Statenstructional Goals and Objectives in the
appendx). Thel.G.O.s for Theatre are included in thats guideline for the
first time thisyear. They are not mandaty but rather a suggested part of the
elementay curriculum. There is no Theatre tbacin elemetary schools,
therefore, the intgation of Theatre into the art curriculum seems a natural and
logical first step to fulfilling these goals.

3. To integrate art and theatre in such a way as tmaintain the integrity of
both disciplines,while teaching the content of both curriculums. The
essential components of theatre are activities such as script writing, acting,
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researching to support dramatizations, collaborating with peers in the
organization of materials to suggest segnsound, costumes, makeup and
directing, in addition to eamnining reasons for creating drama and attending
theatre. Art and art histpedicational goals oger a vast aay of learning

activities involving understanding and &gpg media, techniques and processes
as well as understanding visual arts through reflection as well as in relation to
history and cultures By combinirg these disciplinebwill be better able to

guide students through a project thmstts vay naure, will create an

opportunty for using gher levels of critical thinking skills as students create
characters for the @y by using decision making skills to take background
knowledge about painting and then bnging that charaer in the paintig to

life on stage.



PROCESS

In preparing for the gy, the process followed a natural flow in that this was our
secom year at Woodburn Elememiato be learning about art in a predomirtgmrt
History based curriculum. Therefore, all students in gradesiiigarten throgh 6"

grade studied the life and art of Pablo Picassay @lso creted their own cubist

style paintirgs. | will elaborate on this actity and its process in the followgrpages.

In both learning about Picasso in thassroom and the presentation of his life in the
play | felt it was important to show the range and divgrsf his work, as well as to
explain the specific periods such as thedBPeriod, the Rose Period ahd Cubist
period. An important outcome of this process would be the introduction to the world
of theatre to all students in the school on some level as well as thetatieseof art
history in a new light.l plamed to reinbrce this learmg experience with both
preliminay introduction to the subject (famous artist) and follow up discussion about
the pla, listening to reactions and thoughts from children.



PROCEDURE AND TIMELINE

This project was planned and implemented during the 1997-98I3akaro The
following is an account of thgroject and offers anx@lanation of the procenes
involved and also references West Virginia Stastiuctional Goals and Qbctives
which can be found in more detail in the Appendix of this document. The timeline
for this project occurred as follows:

October and November, 1997- Students in grades 3-6 begin stind the life and
work of Pablo Picasso. At this tinhéell the children general inforation about his
life, such as Wwere and whehe lived, his life gyle, and his artark. | read to the
children from“Lives of the Artists: Masterpiecddesses (and what the Neiginb
Thought)”. This book contains a colorful account of theggharatic life of Pablo
Picasso, telling wild tales of dancing in womens’ underwear for his children and
serving them all chocolate dinners on their birthdes/svell exposing his dark side
which caused pain for both his children and theynaomen in his life. This
background information will be significant in understanding tlag pt well as
creatng interest in learmg more about Picasso for both fhexformers as well as the
audience. We discuss thearnhation and then look at someaenples of Picasso’s
work from the Roseeriod, Blue period and Cubist period as well as somg eaty
work painted in a more realidtyke. | want the students to have the oppotiuto
realize the rage and diversy of his work. This is followedby a discussion of
Picasso’sThree Musiciangn which| focus on &plaining the oncept of flattermng an
object to show all sides at once as well as seeofisymbols to tell the audience
about a particular subjectn theThree Musiciangharacters hold musicial
instruments, showing the viewer theite@s musicianl call on students to view the
print closé¢y and find the face$iands, legs and instruments of eatthe musicians.
Cubism begins to make sendeéis baed on and about things in real lifd.is now
time for the students to experience Cubism firsthanfiilfilling a painting
assignment in which students aeedrhe Three "By this| mean that

they will create three characters ofyatype, such as three atbtes, three friends or
three dancers, thus filling in thégok to create a title for their work. &hmust

crede asymbol for each character in the painting to gixplanation to the viewer, as
Picasso did y palcing an instrument in the hands of his musicians. Students have
discussed andnalized Picassg@' Three Musiciansind crete their own cubist

painting based on their new knowledge about Cubism. (Art 3.16, 3.19. 4.16, 4.18,
4.21, 5.18, 6.20, 6.29)

Decanber, 1997 My gradu&e proposaldr integratng art and theatre is complete.
The initial plan is to create twogyls, eaclby a fifth gradetass and then perform
them for the rest of the studentdyaat Woodburn School. At this poiham planning
for each class to cremand performge ply. | am considerig presenting two
different artists to the audience, Pablo Picasso and anahendecided onkewill be
teaching to the studentsdanuay, probalby Marc Chagall. (This will change as the
idea begins to develop).itkie Fergus antlagree hat this project would greigt
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benefit from assistance from the Theatre Departmiepitan at this time to contact
bothJoann Segrist anderry McGorigle and themnade a list of otheprofessionals
who mg be called upon to help.

January, 1998 | contactloann Segrist. She mentions that there are several different
approabes to preenting a pdy of this nature. As we spedkealize more than ever
how valuable this professional assistance in the area dafeheidl be. | plan to

contact her within a few weeksgarding the possibiliy of a theatre student coming

to the school to work with students and assist with the writing and treatment of the
play. During this time the students in all grades are learning about the life and work
of Marc Chagall, in much the sameynas that they did laen we studied Picasso. At
this pointl am beginning to think carefylabout the pysical aspects of creating two
plays as well as the possiblerfosion that could be créadby presenting the stry of

two different artists in an unrelatecayvto ou young audience.l would like to focus

on one artist. How cando this using two different classes wieet for art on two
different days? At the same timeam considerig the implications of creatqa

project involving 48 studentdMy intuition is nudging me toward oneagl My

logical mind must find a ay to divide the project into small tasks to be assigned to
small groups, then somehow recombined forpttiesentation to the school audience.

February, 1998 In discussig the idea for thelpy with the fifth grale students the
concept findly begins to taketmpe. | want the pdy to be both entertaing and
educational.l also want the children to experience the thrill of live theatre. | decide
to have the students createe@lhy in which a group of Picasso paimis come to

life, discussig their characteristics as a paimgias well as their role as a person in
Picasso’s life. This will crea the ideal marrige between art histg and theatréy
actualy portraying a charater from Picasss life and givihg apainting a voice to
speak its mind.l begin looking for paintingby Picasso with contain a varig of
people.| select some hbrquins, girlfriends, children of Picasso asetf portraits.

As | begin to eliminatel consider such factors as showgavarety of charaters and
also selecting works which the students will be able to reproducead students to
crede the still paintigs as backdrop for thegyl. This will offer the audience a
reference to Picasso’s actual paintimging the performace. (Art 5.19, 5.21, 5.27,
5.28.)(The&e 5.1,5.2,5.4,5.5,5.11, 5.14)

Mid February- | speak again witlloann Segrist. She recommends that a student of
hers, Heidi Morris, work with me on theggl She will be working as a visiting artist
andl plan for her to work 10 hours on the project. Most of the time will be in the
classroom with the students; a few hours will be spentddkm material writtery

the students and puttrthe final script together. Duigrthis time Heidi ad | meet to
discuss the project. beginmy job of teaching her about Picasso so she can better
help the students create their script. Dgiour discussions waecide to hae

Picasso onstage as a narratioeliminate the self portraits from the selections of
artwork to bae the phy on. Heidi borrows a few books about Picasso to become
familiar with his life and with the information that the students haveajrearned.
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We plan for Heidi to begin working with the students on the scyiphé first week

in March. | sdect the followng artworks to portray in thd@y and give her
background information on each of the paintings including date, svho it is of
and their réationship to Picasso and to each other. The folgua a list of paintings
we will use as characters for ouayl

Old Guitar Playe(1903)

Rose Harlequi(1905)

Harlequin Playing a Guita1918)
Three Musiciag(1921)

Girl Before a Mirror(1932)

Dora Maa (1937)
WeepingWoman(1937)
Maya(1938)

Late February 1998 | begin working with the students specifigdkearning about
the eght paintirgs which will be presented in thégg. Each class will be working
with four of the paintings. Students sign up for the paintieg ¥ould like to work
with andl place them in small groups of four or five to work together on script
material and a “qoy” of the paintng for backdrop for the pay. Miraculously all
students are able toork with the paintng of their own choice. This is\ery good
sign sincel feel students will work best on a pairgitney have chosen themselves. |
want students to be grouped and havebakground information on their particular
painting prior to Heidi's arrival. This will make the best use of the time with Heidi. |
crede a historicabadkground inbrmation sheet simliar to whahave given Heidi

for each paintig and provide each group with a cokarox of the artwork to refer to
during this time. Both the students and Heidi will have the backgrounaniation
necessy to begin assesy the character and how to present that chearac the

play. (Art 5.19, 5.21, 5.27, 5.28)(Theatre 5.14, 5.17)

March 1998 Heidi spends several class periods with the students. She brings her
new knowlelge of Picasso with her as well as someomfation about edy theatre in
Paris. She tells the students that the harlequin is §nfeemn of what we now kow

as the clown, as well as the fact that the streetimeeirs that Picasso so loved to
depict in his paintings were rather poor, working ajl tbr only what coins ray be
thrown their vay. (This information will appear in the script writtby the students,

as the rose harlequin speakdser life on the streets of Paris). Since we meee@
week br Art it takes about far weeks for students to writhdir scripts. Heidi begins

by leading a class discussion on each pagntiocusing on the character’s
appearance, mood, place otty and possible or pbable roles in Picasso’s life.

She poses this question to each grdUfthis paint ing could tak, what would it

say toPicasso?” This question creates a situation wihgrthe students must
empathize with the character in the paigtibringing that character to life in their

own mind. This will enable the writers to hgithe character to life for their audience
as well as themselves. Atthe same time, students are required to include dates and
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historical information such as paintintyle as well as personal hisyaabout the
character in the written material for theypl It is now up to the students to create the
conversations which will comprise thedyoof the phy. The final material the
students write is collected asent to Heidi, who will now write the gy using the
childrens’ material. (Art 5.27, 5.28)(Theatre 5.2, 5.3, 5.5, 5.18, 5.24, 5.29)

Late March 1998 Students begin painting the Picasso replicas teéd as
backdrop in the jgy. We plan to uséhese to show ourharacters steppg out and
coming to life. Tley will reference Picasso’s work during the various time periods
covered in thelay and will serve as visual mirrors for the characters @sphrform

in front of the two dimensional versions of themselvesey®re painted on standard
size poster board. Frames will bededater to be laced around thgaintings. (Art
5.15, 5.18, 5.19, 5.23,5.27)(Theatre 5.9, 5.11)

April 1998- | decide to have auditions for the parts while Heidi is working on the
script. Students nyaread for ay part they would like. Part of the requirement to
read is that tey write the lines for their character. Thadground inbrmation we
have discussed enables students to wnteanngful monobgue to read forhe
character in with they are intereted in portaying in the ply. They are given one
class period dung the second week ofphil to work on the mateal for their readig.
They may also work on the monologue at home #timeed more time and mya
students take it home to work on. Students who do not wish to perform iraghe pl
are given a choice of several tasks inatigdnakeupprops and wrking on te
program mateal. The readigs take oe class period the followy week and casting
Is completed and the scripts are delivargdhe end of April. Eeryone who wants a
part in the py is able to participate. There will also be a shortnyuskit at the
beginning of the lay to bring attention to the stagé#.is based on a cartoon about the
Old Guitar Playerin which the viewers of thpainting are disagreeg about the se

of only blue in the paintig. This skit will enable me to include more kids in the
performance while at the same time creptirhumorous tone at thedoening of the
play. Students who are cast in theypare responsible for their own costumes and
are given a coloxerox and a letter of agreement to take homae dgreement is to
be returned with parentsighature. Thy may call me at ay time with questions
about the costumes. Students interested in costurrgnded be working on props
for the actors, such as guitars, hats, and sheet music. (Art 5.19, 5.21, 5.27,
5.28)(The&re 5.1, 5.2,5.5, 5.9, 5.10, 5.11, 5.13, 5.14, 5.17, 5.18, 5.29)

May 1998 It is time to begin rehearsingery McGongle will be our drector. He
has agreed to come as a visiting artist and will spend 10 hours rehearsing with the cast
members. This time period will focus on the follogiin

Rehearsal: His first two sessions with the students are readijin®, were
characters sinmp read throgh the script and lggn to familiarize themselves with the
material. We discuss our timerna. Jery feels it is better that the material not be
memorized too soon or be over-rehearsed. This will keep the penierfrash. It
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also reduces the stress legkthe performers. Thisxperience giveshem a diance

to ease into their roledt also gvesJerry and his cast a chance to get to know each
other. Prior to thisxgerience their idea of vat they would do was most likg to go
memorize, then drone out the rote memorization. The most intense period of
rehearsal will be the last week and a half before the performance. ayhs pl
scheduled fodune f'at 2:00 P.M..(Theatre 5.13, 5.22)

Backdrops and props: Some of the rehearsal time is dgrishass time. The cast
members work outside witkerry while | work with the other students on painting the
backdrop paintings, creating the painting frames, and often working with individual
cast members on costumes. Some students examine the paintings to find props or
costume parts which must be deasuch as music sheets and guitaheéire 5.10,

5.13, 5.29)

Publicity and documentation: About a weelprior to the performacel contact the
Dominion Postibout coveng the pay for an article in the geer. Evelyn Ryan
agrees to write an article on theypl Several parents as well as Bill Thomas will
videotape the performancé will take still photos.

Makeup: Julie Booth has agreed to help with make-up. She is &réhg@ecialist
and works at the Creative Arts Center. Several other parents will come in to help
with the dressing and make-up on tlag df the play. Most of the baracters will
require full face painting to aaratdy depict the colors in the paing. (Theatre 5.Q)

Music: | ask our music teacher about music from this time period in Paris. She
agrees to niee a tge of period music to pjawhile the audiece canes down onto
the plasground where the gy will be perbrmed. (Theatre 5.9)

Preparing the audience:While the fifth grale prgpares to perform prepare the
audience to watch. Audiee members in gdes 3,4,and 6 lva alrealy studied the
life and workof Picasso.l now introduce Picasso to the kindergarten, first and
second grdes. Tley learn about the life andask of Pablo Picasso thugh both
readng and discussionl read he bookPicassaby Mike Venezia to the class. |
show the pictures in the book, one pretthat is the cartoon on which we badesl t
short skit in the pka During the lessol teach the students about several of
Picasso’s paintingtgles, such as his Rose period, Blue period and the development
of Cubism. | show and discuss five of the paintingeytiwill see in the fay, focusing
on Cubist portraits for the final actlyi They crede a cubist portrait for their
portfolios in the following manner: After the discussidmand out a Cubist face from
one of Picasso’s sketchbooks and we disdusshiarateristics, such as misplaced
noses and ears anges seen from differenngles. Students now draw thewn
Cubist portrait usig a black cayon and oty outlining the characteristics. Next they
turn the drawing over and cut the paper into four pieces. Newctiior them with
bright colors, one piece at a time. When all the pieces are col@eretissemble
the “puzzle”. Wow! Cray colored faces like Picasso made.

(Art K.22, K.23, 1.23, 2.19)(Theatre K.7, K.8, 1.10, 1.16, 2.9, 2.10, 2.13)
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THE BIG DAY! The performance of thegyl today, June 1, 1998 will fulfillmy first
goal stated imy original prop@al which sto make a connection between visual

art, art history and theatre by producing a play based orthe life of an artistin

that this plg is a live theatre production with a subject based on artrjjsising
reproductions of famous paintings as ldok for the performance. A buzz about
Picasso is making its way thugh the schod The cast reeasses in the morning for
about 2 hours. Some fifth gia students help prepare for the parfance by

hanging the Picasso paintinggjtthave painted on the wire fence while others put
finishing touches on the frames and props. We break at 11:30é&br dund plan to
begin dressing at 1:00. At around 1:00 the cast begins to dtés®xciting, cray

and chaotic.lt is also so ve fun! | assist with make-up since a few parents have not
yet arrived. Two regrters from the Dominion Post are taffipictures and

interviewing actors. Somehow eyene and evetiing is reay on time and we call
for the clases to be sent down to theapgiround. It is a beautifutlay. The phy lasts
around 25 minutes. As it begins, @y fears are laid to rest. The aedce carear,
the actors remembdrdir lines and ges and the costumes and backdrops are perfect.
The barking dog is the bnreminder that we are sitting out on solool phyground.
At this point,my second goal imy original proposal has been met, thatas,
introduce instructional goals for theatre tomy students in grades K-6 All

students have begmepared to viewhe ply through the stiy of the life and worlof
Pablo Picasso and that actyvhas now culminated thrgh the viewimg of the péy.
Throughout this project, the fifth gita students have covered most of the fifth grade
instructional goals for theatre. (Theatre K.8,K.11,1.10, 2.9, 2.10, 2.11, 3.11, 3.12,
3.15, 3.16, 4.10, 4.20, 5.18, 5.19, 5.22, 5.29, 6.18, 6.22, 6.27)

The following day | see that the Picassaplhas made an impression on BweRyan

as it makes the front page of the Dominion Post. A color photograph of Kirsten Yuill
is shown front and céer. Evéyn calls me at Woodburn to tell me her new issue of
Newsweek has maed Picasso the most influential artist of the cgntwell, he is
certainly the most influential artist of Woodburn Elementthis year.
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SUMMARY AND FOLLOW-UP OF THE PERFORMANCE

Sincethe phy is perbrmed on a Monay and the students all & Art class on
Wednesdg and Thurday, | have the opporturty to discuss the gy and get responses
from the students durgthis time. This is an important time of reflection for botyself
and the students. ad panned to interview stents aftertie ply but the fysical
Education teacher used this time to give out about 100 awards to the students. The
moment is lost.) Howevel,use sme class time to listen to what kids liked about and
thought about the gy. Most of them hee a favorite character. Mg like the Old Guitar
Player. He is a humorougersonalily as he is poréiyed as a beatnik-like chatac.
Picasso assured him he is neither a beatnik norsadyéut rather it is sintp a matter of
perception. Another farite painting is tle Three MusiciansThe kids like the ay they
argued in the ply as one complains about not being able &y plusic and another
attempts to kick him out of the group. A first grade studayd 4 like the way he paints
moods like hapy andsad, like blue or pink”. He likes thes® hatequin because she is
poor but hapy. Some students in the audience \watttheir oldebrothers and sisters
portray a Picasso painting, like one first grader, Brian. His sistergyediMaya but he
still likes the old guitar plger best becase he’s all blue. (Theatre K.9, K.11, K.13, 1.12,
1.13,1.14,2.1)

In Junel have the opporturty to expand this gperienceby creatng a website about the
play. This is done during a 40 hour time period in a compugssaoffered by thschool
system with revisions and additional work coveranspan of several monthswill be
posted on the internby Januay, 1998 as a link to the Woodburn homepage uruger t
heading of Special Tops. Permission letters must go out to all parents of students who
appear on the site. This will be done in the fall whibave access to addrességlan to
document responses through E-mail and hope to gain information about other
experiences in which tehers hae integratedheatre and art in the pubkchool
curriculum. Along with the discove of the power of theatre comes the responsgjttidi
somehow continue to integrate theatre into the art curriculum, atiaskifdren the
power to becme their ideas.
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REFLECTION AND CONCLUSION

Many changes were made as this projectveleped frombeginning to end Many things
were learned not dy by the students bty myself.

The switch from two plays to one was maddyan and was a sigm#fant and

positive changelt enabled the two fifth grades toank as a unifed group, creatg a
cooperative rather than competitive situation between the twaeslds also created

a more powerful learng experience for the audienty focusng on ae artist while
teachng about 8 different artworkd. made this chiage ater much consleration,

feeling the situation to be fragentedby the division of 2 @ys and concerned about
creatirg confusion ly presentig two artists at the same time, espdygi&r our

younger audiace. In retrospect, it was the best otm It allowed for a schoolwide
focus for both th@erformers and the audiencé creded unty rather han

competition between the two fifth grade classes and in the process accomplished a
theatrel.G.O. which demands adher level of thinking through discovering how
cooperation, communication, collaberation, concersalisesteem, risk taking,
problem solvingsympahy and empatyhapgy in theatre and dj life. (Theatre

5.29)

One interestig observation from the lggning of this project was the fes that the
students selected to read for. Thiperience taght menever to giess at who would
choose to read fararious rolesl would not have guesd that half of the stients

who read for the ile of Picasso would be gitld would not have thaght that |

would cast a girl in the rolef Picasso. Naushin is notlgra girl, but a vey quet

and reserved one at that! However, when she read for the role of Picabsoahe
Picasso.l also had faith in her aliji to memorize lines since Picasso would have the
biggest speaking part.was worried about her being able tojpat verbdly,

particaly since we had cimged the dcation of the @y to the payground at

Woodburn where we could not control envingental noise. She mained rater

quiet until the dw of the pay, but when the ply began she was heard.

One of the three musicianigssica, pdraps surprised méeé most. She is a girl who

Is a bit self concious, and also ¢iex to be morecgial in class than seader nay

wish for a student to be. Her role was not lagditut it was signiicant, and her

acting brought it to its besMy fear was thallessica would igigle or become tongue-
tied. She did not.... She was mature in her role which showed her as a leader and
teacher.| feel the &pertise of professional theatrpersonnel is direty responsible

for the professional attitude of the studenisiry McGongle provided professional
directing hat contributed grebt to the success fo the project. He was not afraid to
act sily and dramatic and modeled these roles so well while algeqirg the idea

that this was serious work and must be done well.

Another concerm was abe to by aside was one that there would be jealousy, people
would not be able to particigain the area that they would likeh&ther it be actig,
writing or backdrops. May students indeed did not want a major role butteio
somehow be part of the actingxgerience. These kids weperfect for he short skit

at the beginningf the pby where students were placed in the audience and create a
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bit of a ruckus to draw attention to the stage and the beginning ofastheSdme
students who said in the beginning that ney tid not want to act did a great job of
screammg out in the audigce.

e One ofmy most delightful realizations was how creakvand independentimy
students could work with theght kind of guidance. When we started writing the
script the students carefylused facts aslaasis for their characters conversations,
yet they created personaharacter and persality for these pedg. This was a
wonderful way to help the entire class understand ndy éhcasso but the people in
his life and the roles thatéy play. It helped brm a complete picire for both the
fifth grade writers and theaudiece.

In retrospect, and at this poihteflect on the success of this project and state tima@na

in whichmy third and final aiginal goato integrate art and theatre in such a way as

to maintain the integrity of both disciplines, while teaching the content of both
disciplineswas met. Thisxperience, asatumented abee, supports &ast number of
|.G.O.s for both art and theatre, particljawithin the fifth grade. Fifth gde students
creded a pay to perform or the peers. Dung this periodof several months they
remained excited, focused and interested with theyrfacets of the task thaay before
them. Planning, searching, writing, painting and choosing areas of interest within the
project were considered and tackdthe stulents. Studentsxperienced may kinds of
learnirg during this experience, includgibut not limited to activities that demand the use
of higher levels of critical thinking. Fifth grade students took historical and visual
information about a painting and cted a walking, talking persongliwith feelings,

moods and opinions. For instance, Picasso and the Old Guayar #kcuss the idea of
perception as the guitargyker fancies himself a beatnik. Picasso sheds light upon the
situation ly explainirg that this was not the intention of himself as an artist but rather the
way some people ay interpret the painting. On the other hand, the Rose Harlequin is
seenby Picasso as sad daracter gen thauigh she was painted in shadépink and rose
during Picasso’s rose period, a time during which the artist himself wpg. h&farie
Therese’ is poréiyed as meek and timid, bgigg Picasso to may her finally while Dora
Maar is sasy and bold, reminding Picasso that she way beautiful and is not at all
hapoy about his use of Cubism to pastrher,leaving herugly and choppecdhtoughout
eternty. Thesalecisions about persality of the charaers were mde by students as

they created the diafjue for the phy. The ply maintains its qualy and integty in the
areaof theatre thragh both the researcbrfit and the attention given to each detail from
the written script to the costumes created to peigdiné dialgue of the character. The
remainderof the student bdy benefited from the hard erk and research and viewed a
performance whch reinbrced the knowldge they had about Picasso as well as prawdi
the experience to reflect on the lives of the artist and his characterghthiheuvorld of
theatre.In the area of art, students’ knowltge of art histoy was reinforcedby the vey
nature of live theatre. The artist is no longeeaeasegerson of Spanish descent but a
live, breathing stiyteller right before theieyes. Compound this with the fact that his
stoty is all about a group of v famous paintigs whose characters conueth to

express their true thoughts and feelings to the artist himself. This brings to lightythe ve
thing which is most important in the world of art, and that is that art is not about art itself
but rather, about lifeln canclusion,| feel theproject was a success. The gdadet in
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my graclate propsal were met and the results were abdand leyond whatl had
anticipated.| attribute this to a combination of factors; a good group of students to work
with, careful bakgroundpreparation and the assistanafeprofessionals in the field of
theatre. Thakyou for your time in assisting me witiny graduge project.
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APPENDIX

Website address to view the website about tag pl

Copy of the phy Conversations: Picasso and His Paintingsitten by Heidi Morris

in collaboration with Sonda Cheeseligh and the fifth grade students of Woodburn
Elementay.

Instructional Goals and @Hrtives for West Virginia Schools 1997-98 in the area of
Art and Theatre that ar@wered in this project.

16



WEBSITE IN FORMATION

A website about the @y can found at the followintntemet address:

http://iweb mountain.net~woodkurn/

Scroll to SPECAL CLASSES, then to the ART pagkook for the Picasso @
listing on the art page.
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CONVERSATIONS: PICASSO AND HIS PAINTINGS

A PLAY WRITTEN BY HEIDI MORRIS IN GCOLLABORATION WITH SONDA CHEESEBRQGH
AND THE FIFTH GRADE STUDENTS OF WOODBURN ELEMENARY

(At openng, Picasso enters from backstaigght.)

Picasso
Good morning/afternoon. Pablo Picasso - pleased te yoak acquaintance -sd am
sureyou are plesed to make mine. Teagt, we arehere, to hae a look at somef my
paintings... perhaps it would be best to bdayitelling you a little aboutnyself, that way
we won't feel as if we're strangers.s IAsaid,my name is Pablo Picassbwas born in
Spain in 1881.1 am congiered me of the greatest artists of the past two wees -
persondly, | would sy | am the greatest artist who ever liveth.the beginnng life was
very difficult for me...

(Enter: schoolmaster, mother, and father.)

Schoolmaster
Your son is a terrible student! He can baread or write.

Mother
| can't understand it - his father ah@dre both well edut¢ad.

Schoolmaster

Pablo has no respect for his teacherse ydu aware that he Imgs a pigeon to school

with him? When the other children are learning their lessons, Pablo sits and sketches his
pigeon.

Father
As you know I'm a painter... perhapsy son enjgs art too much.

Picasso
Ha! A person can never ayj art too much. What the schoolmastemdicealize - vhat
my parents didihrealize was thdtprobalby had a learnig disabilty calleddyslexia. No
matter how intelljent a person is - this disorder makes rindifficult for them to learn
how to read and write L .had alvways felt that work my art work was most important.
Sol left my home - for Paris at the age18. For a while,| was vey poor...I workedby
the light of a gigle candle.l burnedmy drawings to keep warm.

(During the previous speech Picassovemslovy to the left.)

Picasso
My paintngs...here we find "fie Old Guitar Rlyer." | painted vinat| knew - the pooof
Paris... now this old fellow is frommy "Blue Period."

Old Guitar Plger
Pablo, bal! Been wantin’ to talk tyyou for a long time man.
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Picasso
Well! This isn't something that happens gday. My paintings don't usuigl come to
life. At least not like this.

Old Guitar Plger
Man, doyou krow how Iong I've been in this crazy position? What a drachy\a you do
that to me, beat ddg?

Picasso
Beatdaddy?

Old Guitar Plger
Yeah, man.

Picasso
I've been called nmy things... but never beat daddy. As fayaur position 4 paint
what | see.

Old Guitar Plger
That's cool with me. Got a few questionsyou P. What's up with this blue thind®s
not like | was unhapy.

Picasso
Everything | did during this period was painted in somber hu&s nothing personal.

Old Guitar Plger

| can relate, daty. One mo' thing } know you gotta be movin’ on - lotsa other paintings
to see - people to meet. BuhyP., dd you make me like a beatnik? We're baggast

the turn of the centy, man!

Picasso
That's perception... it's how some people mightyse - not somethingintentionaly
did.

Old Guitar Plger
Crazy! Well, man, got to get back tay blues..my guitar. Move on down the roaman
- there's a clown cat who wants to taikyou.

Picasso

(Moving to Harlequin.)
Ah - yes. Here's an old friend.h& harlequin... alays oneof my favorite sulpects. fer
those ofyou who do not know - thiearlequin was an elarform of what we nw know
today, as a clown. fe hatequins were stre@erformers... hello, there. Whso sadny
friend?
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Rose Harlequin
My life has beerwery difficult - I'm performin’ the streets albgl - yet | often do not
have enagh morey to buy a loaf ofbread.

Picasso
Think of all the peo you've made hapy.

Rose Harlequin
| suppee you're right... tell me - sometimes nokvn forgetful. When digiou paint me?

Picasso
In 1905 -my "Rose Period". Yoseemy, friendl admire you - you m&ke me hapy.
That's vhy | paintel you in shales of rose.

Rose Harlequin
Did people redy like to watch me?

Picasso
Oh,yes. Vey much. It's becausefg/ou that we hae clowns tody.

Rose Harlequin
| feel like a puppet, or statue sittihgre.

Picasso
You're resting..l watche you perform for hours - juggling, tumbling... andangou're
taking a well deserved rest.

Rose Harlequin
All right then...I'll rest. I'm curious... there's a fellow next to me that is like yeéso
different... nay | listen & you speak to him?

Picasso
Certainy.

Rose Harlequin
One more thing... wneyou have time, codlyou cane back, and we'll talk some more?
| am sometimes lohg

Picasso
Certainly, my friend.
(Picasso, moves on to next painting.)
"Harlequin Paying a Guitar,” 1918. This fellow looks soryalifferent, becatesl
painted him immy "Cubist Period."
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Cubist Harlequin

Greetirgs, Pablo!It's been a logitime. Wouldyou mind ifl were to explain Wy | look
so different?I love the vay | look! You've madame foreverappy. I'm ougoing and
energetic 1 love to etertain people witlmy music... Sawy, | was going to eplain
Cubism.

Cubist Harlequin (continued)
As | recall,you attempted to show on kaf surface - a canvas, how much space an object
realy fills. You show all sides at once.

Picasso
Very good... Wouldyou do me a faar? Couldyou go visit the other Harlequin? He's
londy.

Cubist Harlequin
Most definitdy! I'll play my guitar, and he can dandehink he's been sitting around too
long. Gootbye, Pablo.

Picasso
"Three Musicians." 1921. Cubidiyke. That muchH remember... Come out and talk to
me - tell me wb you were. Ad have alvays said, I' do not seekK, find."

Orange Harlequin
I've never been able to ke enagh morey to survive - sd decided torly music. These
aremy friends - we decided that three people means three times tleg.mon

Black Monk
| have no talentcan't pay.

Orange Harlequin
Have a positive attitudeyou're just learmg.

White Pierrot
Face it - he stinks.l.say we dump him!

Orange Harlequin
You shut up! Don't listen to him -

White Harlequin
| rule at the rearder!

Black Monk
My hands hurt from holding this.

White Pierrot
Cry baby! No wonde you can't pdy.
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Orange Harlequin

(To White Pierrot)
| think some constructive criticism would be bettgod've hurt his feeligs. | think you
should go awy.

White Pierrot

Good idea! First of all'm gonna @y sane Beatles with that colorfuluy next door.

Then,I'm gonna mellow to some blues with that old man in the weird position.
(Exit White Pierrot)

Picasso
Well... that was interesting... moving on now. This is soméased to know vy, very
well. "Girl Before a Mirroy' 1932... Hello, Marie ferese'.

Marie Therese'
Who is it? Pald?

Picasso
Yes.

Marie Therese'
Will you mary me now, and ay with me and our child? feel so hapy, butl look udy
the way you paint me... WA, Picasso?

Reflection
And me - vy, | look very little like a real reflection, ky, we are totady different
people!

Picasso
Dears | explained that toyou, remember? You're beautifulwas eperimentng,
remember "cubis

Marie Therese'
No... no. | hear someone wedi- I'm scared. Pablo see who it is.

Picasso
"The Weepng Woman" 1937... Hello, again Marieherese'.

Weepirg Woman
You left me, Pablo. We have a beautifubpairl. Why? Is it becaus|'m stupid?

Picasso
No. No! I loved you -1 just haven't ahays done the right thingl'm here now..l'll stay.
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Dora Maar
Pablo - come herel want to talk toyou!

Picasso

(To Weepig Woman)
I'll be back.| promise... This is "Dora Maar." Painted in 1937. Dora Maar was one of
my many girlfriends.

Dora Maar
One of may. | was also ainter and photographer... andyeeautiful - not thayou
would be able to tell from theay "this man" paintedne.

Picasso
Now, Dora.

Dora Maar

Don't now Dora me | don't want to hearmy excuses about "cubism - this 'ism, that
'ism." You painted me to look like a monster - now people look at me foreveagnd s
"that Dora Maar, she was solyugno wonder Pablo left hér

Picasso
You're much too vainjear.

Dora Maar
| guesd can't sty mad &you forever, Pablo. But wodlyou be a dear, and gaee out
of this teegy-tiny room?

Picasso
I'll see what can do.

Maya
Papa?

Picasso
Mayal... this ismy daugher. | painted her with her doll in 1938.

Maya
Why don't you ever come to seme and mommy?

Picasso
I'm sory, I've been avay.
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Maya
| have such hagy memories..you wsed to do magic tricks, and make me special dinners
onmy birthday. Now, you're gone. Wi did you paint me like this?

Picasso
(Taking herhand)
Come with me, andll explain it toyou... we'll findyour mother, ad | promisel’ll stay.

Maya, | think | am the one who has learned a great deal abppiintings. Things that
| never realized...

(End)
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INSTRUCTIONAL OBJECTIVES / ART

KINDERGARTEN

K.19 Discuss how art has existed thgbitime.

K.27 Explore how ideas and emotions arpressed thnagh dance, music, theatre and
visual art.

K.28 Recognize visual and kinetic elements in@g music theatre, visual art.

FIRST GRADE

1.21 Discuss how art of the past can tell about its creators.

1.23 Discuss art that reflects tyke of a group from histgr

1.28 Recognize how a stpis told through dance, music, theatre and visual art.

SECOND GRADE

2.18 Discuss how art canpeesent a culture; deribe art from seeral cultures
throughout  histor.

2.26 Discuss how a sty is told through multiple arts disciplines.

THIRD GRADE

3.19 Identfy art and artists in various cultures throughout Inysto

3.27 Recognize and werstand how soe presentations can contaseveral arts
disciplines.
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FOURTH GRADE

4.21 Describe art and artists of various cultures throughout kistor

4.28 ldentfy and understand similarities and differences between characteristics of
visud arts and other arts disciplines.

4.29 Compare visual, aural, oral, and kinetic elements in dance, music, theatre and
visual art.

FIFTH GRADE

5.12 Use simulated tdure in a work of art.

5.19 Identfy the characteristics of artworks and artists from different periods of time,
styles and cultures.

5.21 Describe bw time and place influence meagiand value in a work or art.

5.27 Discuss and evaluate artworks, e.g., individual and group responses based on
research, infonation and learning.

5.28 Recognize how a specific subject could kpressed thnagh two or more arts
disciplines.

SIXTH GRADE

6.18 List charateristics of and compare artworks and artists from different periods of
time, syles, and cultures.

6.29 Explore historical periods through the arts disciplines.

26



INSTRUCTIONAL OBJECTIVES / THEATRE

KINDERGARTEN

K.7  Recognize simple problems of characters in stories and situations.

K.8  Experience visual, aural, oral, anchétic elements in theatre, dramatic media,
dance, music, and wial art.

K.9 Experience different ideas and emotiorpressed in theatre, anatic media,
music, and visual art.

K.11 Experience and respond to classroom dramatizations and dramaticraerdes.

K.13 Express personal preferences about dranpatibrmances.

K.14 Discuss classroom dratic ply including roles, enviraments, and situations.

K.15 Discuss the viewg of an outsideke-clasroom perbrmance.

FIRST GRADE

1.10 Explore visual, aural, oral, and kinetic elements in theatrenatia media, dace,
music, and visual art.

1.12 Share thoughts and feelings through classroom dramatizations and dramatic
performances.

1.13 Discuss how the wants and needs of characters in dramatizations are similar and
different to theirown.

1.14 Express personal preferences as to parts (such astemngraction, plot, visual
elements) of dramatic performazes.

1.16 Develop apectations fobeing a member of the awahce at a live performae.

1.18 Discuss various environments fdramaticproductions.
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SECOND GRADE

2.9 Recognize visual,umal, oral, and kinetic eteents in theatre, dramatic media,
dance, music, and wial art.

2.10 Recognize how ideas and emotions aq@essed in theatre, dramatic media,
dance, music, and wial art.

2.11 Recognize how moweent, music, or visual elements are used to enhance the
mood of a class room dramatization.

2.12 Recognize the differences angpthe visual, aural, oral, andnktic elements of
classroom dramatizations and dramagdormances.

2.13 Develop empdty for characters whse wants and needs are similar to their own.

2.14 Discuss emotional responses to the whole as well gmtte(such as characs,
action, plot, visual elements) of dramatic perfonoes.

2.16 Evaluate live outside-the-classroom perfonoes siggestng alternative ideas for
dramatizimg roles and situations.

2.17 Differentiate between real and fasyasituations.

THIRD GRADE

3.11 Identify visual, aural, oral, and kinetic elements in theatrendtia media, dace,
music, and visual art.

3.12 Identify how ideas and emotions angeessed in theatre, dramatiedia, dace,
music, and visual art.

3.13 Identify movement, music, or visual ebents used to enhee the mood of a
classroom dramatization.

3.15 Develop empdiy for characters whee wants andieeds are different from their
own.

3.16 Discuss emotional responses to the whole as well gmtte(such as characs,
action, plot, visual elements, theme, mood, dialogue) of dramatic performances.

3.17 Discuss and evaluate classroom dramatization using appropriate terminology
(such as karacters, action, plot, visual elements, theme, moodgtia) and
make constructiveugigestions for improvements.

3.18 Discuss and evaate live outside-the-classroom dratic performaces using
appropriatéerminology and make constructive suggestions for improvements.

3.20 Identify the various settgs and reasonsif creating drenas and attendg theatre,
film, television, and electronic media productions.
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FOURTH GRADE

4.1
4.2
4.3
4.4
4.5

4.6
4.7

4.8

4.10

4.13

4.17

4.19

4.20

Dramatize scenes or events depgtinstay, heritage, or literature.

Write stories and stgrdramatizations having a beginning, middle, and an end.
Use costumes and props to fpay characters in scenes and/or events thatatiep
histoty, heritage, or literature.

Observe and develop skill in paying attitudes of characters in scenes or events
depicting histay, heritaye, or literature.

Perform roles in classoom dramatizations based on persomakegiences,
heritage, imagination, histy, or literature.

Simulate sound effects for dramatic activities.

Visualize environments and constructiges to communida locale and mood;
use visual elements to depict ohatic scenes from histy, heritage or literature.
Collaborate with peers in tlsafe organization of availablenaterials to sggest
sceney, properties,ighting, sound, costumes, and makeup.

Research and report about historid@macters, events, times and placéatesl to
classroom dramatizations.

Select movement, music, or visual elements to enhaeraadod of classroom
dramatizations.

Anayze classroom dramatizations, anchgsapprgriate terminobgy,
constructivéy suggest alt@mative ideasdr dramatizing roles, for armaging
environments, and for developing situations along with means of improving the
collaborative process of planningayhg, responding, problem solving, and
evaluatng.

Discuss and egage in dramatic activities in which similar characters from
different cultures are depex.

Discuss how theatre tetts life in our own and other cultures.
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FIFTH GRADE

5.1 Identfy and dramatize the logical connection of events in plots, and enact cause
and effect in avarigty of conflicts.

5.2 Compose dialogue imitating real consagion in brief scees.

54  Observe and develop skill in payrng physical attributes of chartars in
conflict situations.

5.5 Determine attitudes and values as part of characterization.

5.6  Explore the functions of selected elements of technical theatre in dramatic
activities.

5.7  Explore technical requirements for improvised and scripted scenes.

5.8  Explore ideas for the use of aural elements to create and enviroranseleited
dramatic scenes using traditional and nontraditional sources.

5.9 Explore ideas for the use of vl elements angrinciples to create an
environment for @ramaticscene.

5.10 Work collaborativéy and safly to explore the elements steney, properties,
lighting, sound, costumes, and makeup.

5.11 As a membeof a small group, participate in plamgivisual elementsof
improvised and scripted scenes.

5.12 As a membeof a small group, participate in plamgi aural elementsof
improvised and scripted scenes.

5.13 As a membeof a small group, participate inlvearsng improvised and scripted
scenes.

5.14 Explore print and non-print sources for information to support script writing,
acting,design, and directing choices.

5.17 Discuss personal reactions to several art forms studied.

5.18 Experience the foctions and interactions of periing and visual artists in
theatre, dramatic media, musical theatre, dance, musigjisual art.

5.19 Experience the function of the audience and its appropriate interaction with the
artists in theatre, dnaatic media,
musical theatregance, music, or visl art.

5.22 Explore the meanings constted from their own and loérs’ dramatic
performances.

5.23 Explore and describe thgerceived effectiveness of artistic choices found in
dramatic performaces.

5.24 Discuss peer suggestions as alternative solutions to dramatic situations.

5.29 Discover how cooperation, communication, collaborationseasus, self-ésem,
risk taking, problem solvinggympaty, and empathappl in theatre and digi
life.
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SIXTH GRADE

6.17
6.18

6.19

6.22

6.23

6.27

Write personal reactions to several art forms studied.

Identfy the functions and interactions of performing and visual artists in theatre,
dramatic media, musical theatdance, musicor visual art.

Identify the function oflhe audience and its apjpraate interaction with the artists
in theatre, dramatic media, musical theadesce, musicor visual art.

Share the meamngs, i.e., hemes, constried from theirown and othes’ dramatic
performances.

Develop criteria to describe and construdiveraluate tle perceved
effectiveness of artistic choices found in dramp#idormances.

Demonstrate awareness of differences and similarities of ¢eesdom diverse
cultures.
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